The concept of school readiness typically refers to the child's attainment of a certain set of emotional, behavioral and cognitive skills needed to learn, work and function successfully in school. Unfortunately, the common philosophy of "ready for school" can be understood by parents and caregivers as children's readiness for the expectations of school (Marquez, 2006) . In a more constructive way school readiness concept has many aspects, for example; while attending to a school, children must cope with many new demands; they must meet new academic challenges, learn new school and teacher expectations, and gain acceptance into a new peer group. In the entrance to a school, chronological age is an important factor, but also factors like; gender, previous experience, social skills, intellegence, general health and family composition, wellbeing, and socioeconomic status play important role. In Turkey obligation to attend primary school age was 6-7 years old. In 2012-2013 educational year, Turkish Ministry of Education changed the compulsory education period to twelve years and the attendence of compulsory education period was changed to 5-6 years old. The aim of the study is to examine parent's views about their children's readiness and maturity attending to primary school. 60-80 months old of children attending four different primary schools took part in the study. An inquiry consisting of questions about children's basic developmental areas, academic skills and school maturity was prepared for the study. The inquiry was applied to voluntary parents. The view of parents were examined according to children's age. No significant differences were found between older and younger children's parents views.
1.Introduction
The concept of school readiness typically refers to the child's attainment of a certain set of emotional, behavioral and cognitive skills needed to learn, work and function successfully in school. Unfortunately, the common philosophy of "ready for school" can be understood by parents and caregivers as children's readiness for the expectations of school (Marquez, 2006) . In a more constructive way school readiness concept has many aspects, for example; while attending to a school, children must cope with many new demands; they must meet new academic challenges, learn new school and teacher expectations, and gain acceptance into a new peer group (Ladd and Pice, 1988) . There is debate among theorists regarding how school readiness develops. Some theorists believe that readiness is a function of maturity (i.e., children are ready to learn when they are ready), whereas others have characterized readiness as the mastery of certain skills, or as standards established within a community (i.e., a child deemed "ready" by one teacher or school may not be deemed "ready" by another).
In the entrance to a school, chronological age is an important factor, but also factors like; gender, previous experience, social skills, intellegence, general health and family composition, well-being, and socioeconomic status play important role (Moore, 2008) . In Turkey many years, obligation to attend primary school age was 6-7 years old. In 2012-2013 educational year, Turkish Ministry of Education changed the compulsory education period to twelve years and the attendence of compulsory education period was changed to 5-6 years old. This major change in the entrance to school emerged many problematic questions like the children's, school buildings' and teachers' readiness. Some experts argued that the teachers' competence, situations and environmental factors in schools have to be also evaluated (Espinosa, Thornburg, and Mathews, 1997) . But as the most effected aspect of school entry is children and therefore this paper focused on the children's developmental qualifications. A child's cognitive, emotional and physical "readiness" at the time of school entry has been shown to be strongly related to later academic achievement and school completion (Ladd and Price, 1988) , and these features were strongly related to children's age. But on the other hand research on the effect of age is mixed. For example, some studies suggest that while there is some advantage for children in being slightly older upon the transition to kindergarten, these effects dissappear by third grade (Kaufman, 2004) . Therefore we decided to examine the data only through chronological age.
Method
This paper aimed to focus on parent's views about their children's readiness and maturity attending to primary school. In Turkey, a great body of research about school readiness had been conducted by the evaluation of teachers, but only some limited research had been conducted by the views of parents (Ahmetoglu, Ercan and Aral, 2011) . N the other hand, parents have observed their children in a wide range of situations over a number of years and their perceptions of adjustment and functioning consequently contribute an important perspective to decisions about readiness (McBryde, Ziviani and Cuskelly, 2004) . For that reason parents were selected as the main subjects of this study. Also the data were collected in the early days of school, after the first week of semester, so the teachers could not have a chance to know the children's developmental features and abilities. 60-80 months old of children attending four different primary schools took part in the study. An inquiry consisting of questions about children's basic developmental areas, academic skills and school maturity was prepared for the study. The inquiry was applied to voluntary parents. The age and gender distribution of volunteered parents' children is shown in Table 1 . As seen on Table 2 , in some of the items, parents views about their children's success in developmental abilities increases according to age factor. Little difference in children's abilities in cognitive, social and emotional and fine motor skills were found in this study. It's not surprising that when children grow older, they can be more competent in developmental areas. But on the other hand in most of the abilities there were no distinctive differences. We can say that parents' views can be affected by many other aspects like, educational background, socioeconomic level, gender etc… Harris and Knudsen-Lindauer (1988) found that parents in the lower socioeconomic groups were more likely to place a greater value upon the observable and concrete skills of self-sufficiency and independence than upon the more abstract development in the emotional and receptive language domains. Also parents expectations of school readiness are academic abilities, such as the ability to count or know the alphabet, but teachers did not attach particular importance to specific numeracy and literacy skills (http://nces.ed.gov/pubs93/web/93257.asp.).
Findings and Result
Earlier research has found that parents place a greater emphasis on the child's social and emotional maturity than on school-related academic skills when deciding whether the child is ready for kindergarten (Eisenhart and Graue, 1990) . However, compared with teachers, parents place greater importance on academic skills (e.g., counting, writing, and reading) and prefer classroom practices that are more academically oriented (KnudsenLindauer and Harris, 1989) . One reason for this may be that parents perceive that there are specific activities they can do to teach their children school-related basic skills, whereas ways of changing the social maturity or temperamental characteristics of their children are less apparent.
Knudsen-Lindauer and Harris (1989) have suggested that the disparity between parent and teacher beliefs illustrates the need for greater parent and teacher dialogue as well as parent education programs to assist parents and teachers in defining similar goals. They go on to state that continuity and clarity of goals are imperative to children's successful transition into kindergarten, the higher the degree of similarity that parents and teachers achieve in their goals and expectations, the stronger the effect these expectations will have on children's performance. Young children have wide ranging needs and require support in preparing them for the high standards of learning they will face in elemantary school (Marquez, 2006 ) .
Conclusion and Implications
Three main bodies of literature have informed discussions about school readiness. The first body is based on large-scale surveys that examine the views of stakeholders (kindergarten teachers and parents, for example) on their perception of school readiness. The second body of research examines definitions of school readiness by considering the relative importance of cognitive skills, social and self-regulatory skills and chronological age. The third body of literature examines school readiness and child outcomes in the early years of school as a function of early educational experience and family social processes (Kaufman, 2004) . In this research we tried to examine the children's readiness according to only parental views. No significant differences were found within age groups. Parents were found to see their children mature enough to go to primary school. But school readiness is a very wide subject and this topic has to be determined thoroughly. Other aspects like the organizing of school and classroom environment, preparation of pre and primary school teachers, views of teachers should also be evaluated in further research.
